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Statement of Intent

Curriculum On;gm

Blackwater School seeks to exptom the aims and oiy’ectLv‘zs of the EYFS and National Curriculum to
form a basis of Ia[a,n,n,Ln,g the Eng[i.sh curmculum for readtng.

Curriculum Dengn

The EYFS and Eng[tsh National Curriculum form the basis of this document which is seq,uzn,ced in
order to he progressive and support the dzvelopmnt of reacLLng skills, 'uvc[u,dmg word, rv,a,d,«;ng and
cmn,arzhznsi,on skills. Word raadLng is Lru;ttauy taught through, the Little Wandle p/wnLcs scheme
( Ln,cLudLng KS2 catch up sessions), progressing to- individual practhe thrvugh rQa,d,'Lng texts at a.bLLLtH
level, using Accelerated Reader ReadLng cmnprz/w,nsum is broken down intothe 6 domains using the
VIPERS question framework - vvta,bulary, inference, przd,Lcthm, exlalanatwn, retrieval and
summan;s‘mg/ sequencing. Children regutartg revisit all rzchLng domains and are taught to- understand

how- to- answer questions on them.
Prepo.rtn,g for Seconda.ry School

In order to prepare our children for life at seccmdary school we ensure that the Rea,dtng National
Curriculum has been covered and that children have a confident and clear grasp of all that is
included. Children are LrLsIaLer, tohave a love of rQa,dLn,g and are familiar with rzadmg across all
aspects of the curriculum.

Su,,p,,portmg SEND

At Blackwuater School, all staff have a h,Lgh level of training of SEND and are able tor recognise and
work towards removing barriers to Lea,ang across the curriculum. The document: SEN Stmtzgy
Iarvvtdes information on how- children who have SEND are sulaported, at Blackwater Schoot. PLLIQLLS
with SEND in rza,dmg are 5ulap,o7'bzd thrvugh, Little Wandle rala'ui catch up groups in KS2.

In rQa,chg in parthuLa,r‘, whilst promoting core skills, teachers ensure that children are supp,o'rbed by
lzam'mg in either small groups or pairs, often sulapm'tad bH an adult, to dzszop their rzad,Lng skills.
Texts are selected at an appropriate level and children are sulapoﬂ;ed, when accessing whole class
texts often by p,m—readtng orhavmg the text read aloud to-them to-discuss any unfamiliar votabu[anj
and ensure undzrstandmg - this also gives confidence when dLscussLng what has been read with
peers. When answering ro,a,d,Lng cmpm/wnswn questions, there is support and relevant scajjccid,mg
d,apzndmg on the needs of all children. Where needed, children use readi.ng aids e. g ow,rtays to-

support them.
Cultural Cgm

The rea.d.mg cumiculum at Blackwuater ensures that we are commitied to-ensuring that all our children

learn to read fLuzntLH, with u,ndzrsta,ndmg, and are passionate about raadLng, so that thzy have the
greatest chance of success in the future.



It has been proven, thmgh intensive infernational academic research, that the greatest indicator of
future life success is children's a,bLLLty to- read for Ia&w,sure. We IaLace a thh priority on r?,a,d,mg as
we helieve it is the comerstone to all lzammg. We pmvidp, opportunities for our children to- read
across the curriculum and to deelozn their /crww{xz,dge in other subj‘ects b,y rraa,dLn,g non-fiction hooks.
We aim to Iarmn;de children with a range of q/uauty reo,cLLng material and experiences with the aim of
encouraging them to- become Utdzp,end,ent, enthusiastic and motivated readers and to see rzo,dmg as

a pos itive experience.

/—/Lgh q/ua.uty resources to- support the process of rao,dmg are used such as LLt;z,racH Shed and
Grommarsauwrus resources. Htgh q/u.a.[Lty texts, novels, images and videos from a variety of sources
and cultures are used to support rQadLn,g as a stimulus or prompt; these texts enahle children to
explore areas of gLoha,L and local culture, as well as sensitive topics.

At Blackwater, we all understand tha,tcogm;ti.vzly there is no reason vw‘Ly a child can't learn to
read and to- enjoy rea.d,mg We also understand that barriers exist for some children. We believe in
all of our children, noexcuses are made on their behalf. High expectation drives our passion for

Statement of Implementation

Pedagayy of reading
Blackwuater Schouotl has a model of bw,rni,ng which sets out all the /oey PJULCLID,[,Q,S of effective lzaang.
These are set out clzar[y in the school's Teo,ch‘mg and Lea,rni,ng Poﬂcy.

In rea.dw,g key skills are rzgu[a,rty revisited forall children whilst devzlopt;ng d.epth, of un,dzr‘sta,ndm,g
as thzy progress thruugh school. Little Wandle is used thrzrug/wut EYFS and KSI and curmnt[y is wsed
in KS2 for all children who have heen assessed and havent achieved fLuzn,cH yet toensure their
'ralai.d catch u,la'.

In EYFS
v In Nursery, children build skills of p,h,onoiogmal awareness through cLaLLH teacher led

SeSSions.

v The initial focus for dzvz[optng Q,a,rty rzad,Lng skills is communication and Langua,ge.
Continuous provision reflects this with the provision of communication fn'znd,[y areas.

v In Rece,atwn, children bzgtn by I,Qa,m'mg the letter sounds thmu,gh daLLH pfw'n_Lcs sessions. We
use Little Wandle, which is a synthztm Ia/wntcs scheme where there are five taught phonLcs
sessions and three tau,gh,t rzad'mg sessions a week.

v Children are assigruad books which match their Io,honLcs /crww{;adge and abLLLty.

v Children are anouraged, to- read. Lndzpznd;mt[y through continuous provision, with a range
of hooks available inside and outside.

v Extension and catch up sessions are pLanmd every six weeks foi[owing informal ongoing
assessment during Iah,o'n,Lcs teacthg.

v Books linked tor topics are cLLsIaLaHo,d W'Ld)ZLH in the Lea,m'mg environment.

v Comprehzn,sum skills are taught within the Little Wandle sequence of lzo,ang and also Book
Talk sessions wmk[yl

v Book Talk sessions are wsed to prLm picture books to support children’s comlarzhznswn
using VIPERs sentence starters.



v Children are read to*cLa,LLy thzyjom in with rhymzs and singing.
v Children are reg LLLa,riy visited by a member of the local community for story teLLLng sessions.

Rea,d,m,q for Pleasure
Prvmotmg rza,d,L for Iateasu,rz in all our children is shared by all staff as our /oey priority.

v Children ery th,e fact that adults trust them with real books.

v Children a,na ta,ught to-enjoy the prwzbzge of bp,m,g read, to*daLLH Lm[ud'mg poetry, fiction
and non-fiction texts.

v Children are provv;d;ad with an extensive range of n?,a,d,mg material: a well-stocked, central
LLb,rary, naa,d,Lr\g areas in every class, ReWSpApers, comics and magazines are all available
in /oay stage one and two classrooms.

v Non-fiction texts, linked to l;z,ami.ng in the wider curriculum are available to- children in all
classrooms.

Time Allocation

In EYFS and KST there are five terty minute sessions of ph,onLcs and three 20 minute Little Wandle
Read,tng Practice sessions each week; the first has a focus on decodmg, the second on prcrsody and
the final session is on camprsz,nston. An adult leads each group over the three dcuys.

In KS2, mad,mg is exIaLLthLy taught 5 times overa p;arwd of a week for 20 minutes each time. Each
d,ay in KS2, children read Lndzpznd@ntly for 20 minutes daLLg. When children in Year 2 have exited
the Little Wandle scheme, thzy will then read cLa,L[H for 20 minutes Lnd.ependent[y thruugh the AR
sy stem.

Wmmug/wut the school, there is a ctaLLy class reader time for 15 minutes where all children in the
class are LLsth,Lng toa 5to7y tage,t/w,r. This is called DEAR ( dmp szryth'mg and read) time.

In KS2, continue to listen to children read aloud as part of the school oLa,y, slaotLLght children are
identified through rv,gular assessment, these children are heard read as a priority.

Recording Reading

Little Wandle reading records are kept by teachers and TAs.

In KS2, reading learning is recorded in Reading Journals (purple exercise hovks.)

When children read independently orto- parents, this is also recorded in their paper reading diary.

En,surmg Knaw{zdge is learnt

Little Wandle assessments are carried out at the end qf each /w,[f term. [f needed, additional Iafwni,cs
and rzo,d‘mg Catch up 5ulala01t is Iaro'vid,zd in groups or Lnd,LvtduaUy‘

Children are given cLa,LLH oppo-rturutt;es toread, - th,ey are asked q/u,estums ahout what th,Q,H have read,
which can he answered fo-rma[[y in erthg as well as thmugh verhal responses in class
conversations. Teachers are ahle to assess children's individual co-rn?areh,ensLm skills as well as

d,zcod,Lng of words on a mgu[(u‘ basis when [sto,n,Lng to- them read.

Accelerated. Reader quizzes to test children's undzr‘sto,ndmg of a hook are complzbed at the end of each
book read. AR STAR TESTS are complzted half bzrm[y, which gives the child a ‘rza,d,Lng a,ge' and a ZPD
so then tfvzy know- what abLLLtH book to choose from



Children are tested bum[y on their ro,a,dLng skills as part of NF ER/SATs assessments from Year 2 to

Year 6.

This data is recorded on /n,nght and arwulysed by the subject lead, who then sets next steps

for action pLarm,Lng.

Enrichment Op'pmtwutizs

Each Year, World Book Day is celebruted thmughout the school.

Li,brary

visits from our local LLb,rary in assemhblies, as well as opportunities to- visit the local [Lbrary.

A local 5to7ybz,tber visits once a week in EYFS.

Rea,d,mg in the Wider Curriculum

As part

of our wider curriculum, all our projects are steelozd in fiction and non-fiction bouks, class

libraries contain hooks linked to the [Qa,rni,ng in the wider curriculum. Other rQ(Ld,Lng curmiculum
opp,aTtunLtLQs are:

All Science topics start with a hook linked to the lza.ang.

In Eariy Years, stories and hooks are shared at least three times a dﬂ,y. We ensure that hooks
with protective characteristics are included into this list.

There is a W@a/dy school hook which is shared in assembly on Wed,ruasday. This hook is
linked to local or 9Lob,al dates e. g Anti bu[tymg d,a,y, Martin Luther KLng day, Remembrance
day.

Celebrutions for Rea,d,m,g

T@rm[y Outsto,ndmg Reader Award.

Reg ular Reader Award

Recommend a book to-a friend = 5 Class quors

VIPERS questions used at home mgulariy =5 Class qu(rs

Accelerated reader certificates given in our W%/CLH celebration assembly,
Summer term rv.acLLng tea party for effort and progress in readmg

What does Rwd,mg look like in Blackwater?

What i Each day, children in KS2 read Lndzpzndznt[y for 20 minutes.
ing looks like in Children read texts from the appropriate hook band, thrvugh,
Blackwuter Schoot. Accelerated, Reader.

Class teams will often use this time to- listen to-all children read, using
a rota over the course of the week.

Class teachers will monitor the amount of time a child has heen
raadmg a book for - thzy will use their prqfesstona[ J'udgemznt to
gu,Ld,Q children when cfwvstng alapmprtabo, books.

This time can he wsed fo-r ro,a,d,‘mg interventions fo-r‘ children who need




additional support in this area.

Our rzad'mg champ‘um Io,rvvv;d;z,s a wm/dy report on AR rv,ad,mg,
Lnx;[udl;n,g children scoring low-in AR quizzes, who will next need tor
quiz with an adult. This report also includes children who haven'

q/u,LZZQ,CL in the last two weeks.

What pai
looks like at Blackwuter
School.

Children sit next to-each other and share one text. Children are ,aai.red
across the school, with older children supporting younger children
with their rQ,adLng. Older children wse VIPERS questions stems to hz[p
them form questions for younger readers.

Children are expLLthLy taught and modelled emotional LnszLLgerLce
when rv,adLng togetfw,r‘ and are aware of others’ confidence levels.

It has been noticed that children are often unsure of rea,dLn,g aloud,
szng confident with their oral skills, Q,SID,Q,CLQLLH moving up the schoot,
and this is an opportunity for children to read aloud ﬂuzntly,
expressively and for children to gain confidence in their oral ahility.

Texts used forthis should he informative and used to- support
und,o,r‘standmg of sub:/o,cts and Lo,a,ang.

What RM_
comprehension in
EYFS/key stage one lovk
like at Blackwuter
School.

The Little Wandle progromme includes a half an hour readLng session
three times a week. One of these sessions has a specific

cmprzhznsi.on focus daL[H .

In addition to Little Wandle, children in nursery and receptwn have a
hook talk session wee/dy d,uring which the children are read to-and
discuss the text using VIPERS sentence stems.

In key stage one, in addition to- Little Wandle comprehension, children
have a VIPERS hased com,arzh,enston lesson for 20 minutes d,a,LLy.
Du,ring this time, the adult reads the class text to- the children and
models dzva[opi,ng comprzhznsum skills around. it.

What M
comprehension lessons

in /o'e.y sta,ge, two look
like at Blackwuater
School.

Monda,y : Novel Study - Discussion is hased around the previous
cho,later* that was read. Children to comlalzte VIPERS questions
(questions come from Literacy Shed+) about that chapter. Word
ro,a.d,Lng is taught sep,a,ra&Ly so-all children can access Lo,a,rn‘mg
cmnprzhznswn skills b,y ha,vtng the text read to-them ij necessary.
The class will then qo through those answers toget/uar to- fw,tlo, children
recognise how- to- answer questions Ln,c[u,d,'mg kzy vvmbuéa,ry
(hecause, in the text it says ete..)

For all children accessing cmprzhznsm lessons, th,ey will look at one

plece of writing for the three d,a,ys:

Tuzsd.ay: The focus of this lesson is on fLumcH and undzrstandmg
vvcabu[ary. The chosen text will he read aloud and any comlo,bzx
vvcabuLary will then he discussed. The text used in these sessions




should be age appropriate, but aserathmaL

We,d,nzsda,y ¢ In the second session, the focus of shared reading is on
dxz,vz[op«;n,g cmnprehznswn skills, with the rraadi.ng domains revisited
on a constant sera[. Often this session children will work on
retrieval, inference, exp[o,no,ti,on, summarising and pnz,dl;ctwn skills:

dLscu,ssLn,g as a class and respcmd,i,ng in writing where appropriate.

Th,ursda,y: In the third session, the focus of readLng comprehension is
on Lndzpendent response to-questions / prompts. Live mar‘chng is used
so” that feedhack is instantaneous, misconceptions can be addressed
and WAGOLLs celebrated.

Friday: In key stage two pupils complete a new- comprehension paper
in order to Lndzpzndznt[y practise what thzy have learned that week.
This is govd practice and t/w,y are marked, togethzr in class. These
comprehensions come from: Literacy Shed or Grammarsaurus. In ke

stage I children d;avelop their cmnprzhznswn skills thruugh their class

text in this session.

What class rrz,a,d,mg time | In the afternoon, children are read to by their class teacher Dur'mg
looks like at Blackwater | this time, all children are L'Lstxmmg, sat q,uw,tty - this time should not
Schoot. be Lnb@rruptq,d: a macha,L time. of the cLo,H‘

DEAR TIME Books are linked to the class project which hooks children into the
read and the project at the same time.

In nursery and reception, children are read, shorter hooks, several
times a da,y.

Statement of Impact

Formative Assessment

Children are given d,a,LLy oppmtumtces to-read, - th,ey are asked q/uzstwns about what th,ey have read,
which can bhe answered foma[[y in Wn‘thg as well as thrvugh verbal responses in class
conversations. Teachers are ahle to assess children's individual comprzhxmswn skills as well as

d,zcodmg of words on a req ular basis when LLsthLLng to-them read, and thruugh IafwnLcs assessments.

W&kly Rea,d,Lng Com,arzhznston Lessons in KS2 give teachers a chance toassess pu,ad's comprzh,enswn
skills at least twice a week.

Children are tested bo,rm[y on their rea,dLng skills as part of NFER/SATs assessments from Year 2-6
which Lnfo-rms teachers as to what q/uzstLon tylozs children are cmfi,d,ent in and which thzy need.

further support.

P Voice



Engthh curriculum leaders com,alzbz IaupLL confemctng once a term, where thzy discuss children’s
EngLLsh bza,mmg with them. This is recorded on an Evidence form and shared with Governors.

Summative Assessment

In EYFS and KST Little Wandle assessments are carried out at the end of each half term

Each term children in KS2 cmplzba NFER/SATS assessments. This data is amlysed in pupLL progress
meetings, as well as the senior staff data team o governors, and actions are decided, upon which
inform Ia[o,nnmg and te,a,chmg.

KSI DATA

READING - 67% (13% Greater Depth) National Average 67%

KS2 DATA

READING - 80% (40% Greater Depth) - National Average - 74%

Avwage Scaled Score in rzadLng 106

/V\onLtoang and Evoluation

The Eariy Rea.d,Lng Lead monitors progress thmugh half term[y Little Wandle a.ssessment

The Rea,dmg Lead team monitors medium term p[a.n,nLng at the start of each term toensure all areas
of rza,dl;n,g are bzi,ng covered. Outcomes are monitored in hooks and thrvugh IO,LLP,LL voice at the end
of each unit of lzaang. Feedback is given to staff if needed.

Summary

Our school is cLQaH,H one where rv,acLLng isa /u'gh priority. On entering the schoot, visitors are
gmb@d b,y our beautiful LLbrary and, cLLspLays which celebrate children's reacLLng, /V\crw;ng around
the schoot, our Wv,Lcaang rzadLng areas and hook shelves show- the importance of hooks in all of

our [zammg. All these aspects have /ualpzd to create a positive rea,cLLng ethos and an
understo,ndmg qf the need to learn to read in our children

The adults work endlzss[y toencournge a can-do attitude in our children and this can he seen by
the children’s enthusiasm when chmrsmg hooks, Lnda,ozndznt[y rza,d,mg, sh,a,r'mg texts with others
and, enjoying b,emg read to.  Our children all see themselves as readers and demonstrate a love of
hooks, even our most dLsacharLta,ged pupils.

Additional Information

VIPERs ngresswn

We wse VIPERS as a way of supporting children to understand the many types of compreh,enswn



questions. Here is our progression document to support grammar links, activities and question stems

PRJ' \ljwf- gr‘oula
EYFS
Ea.riy Lea.r'rung Goal Activities Vipp,rs Sentence starters
Demon strate undzrstandLng Seq/uzn)c'mg pictures to tell a story. Who did...?
what has been read to-them by Where did.. ?
rm‘zLLLng stories and narrotives Story sacks for re{zLLLng. When did. ?

using their own word.s and rzomt[y
introduced, vvcabu[a.ry.

Small world IoJ.ag.

What ha.ppzruad, fi,rst/ after..?

An,thip,a,bz (where appmprw,te) Iaay

events in stories.

Book talk sessions.

Daily DEAR time.

What is halap,Q,nLn,g?
What will haplo,e

n next?

What ha.ppzruad, hefore?

Use and understand recently
introduced vvcabuta,/y cLu,n;ng
discussions ahbout stories,
fiction, rﬁgms and poems.

non-

Word, of the day.
Sharing lots of bhooks.
Adults nwdzt[i.ng and using nzwiy

introduced vm;abulaxy thrzmghcrut
the da,y.

What does the word.. mean?
What does this word tell ws?
Which words best describe the
sett‘mg/ character/ mood?

Year] to Year 6

Vocabulary

National Curriculum
expectation

Grammatical links

Activities

https:

www.teachingengli
sh.org.uk/article/vocabular

Question stems

y-activities

Y1/

recognising and
joining in with
predictable phrases
discussing word
meanings, linking
new meanings to
those already known
drawing on what
they already know
or on background
information and
vocabulary provided
by the teacher
discussing and
clarifying the
meanings of words,

Discussing the meaning of
words within the text and
discussing words with
similar/different meanings.
Progression of vocabulary:

Word associations

images or vocabulary

Adjectives

Nouns Pairs with words with similar
Verbs meanings - if they are similar
Adverbs you can keep them, if different

put them back.

Sorting language - means the
same, means the opposite

Memory games - how many
words can you remember,

What does this word mean?

What does the word.......... mean in
this sentence?

Find and copy a word which means

What does this word or phrase tell
you about

Which word in this section do you
think is the most important? Why?

Which of the words best describes
the character/setting/mood etc?



https://www.teachingenglish.org.uk/article/vocabulary-activities
https://www.teachingenglish.org.uk/article/vocabulary-activities
https://www.teachingenglish.org.uk/article/vocabulary-activities

linking new
meanings to known
vocabulary
discussing their
favourite words and
phrases

Can you think of any other words the
author could have used to describe
this?

Why do you think..........is repeated in
this section?

using dictionaries to
check the meaning
of words that they
have read
discussing words
and phrases that
capture the reader’s
interest and
imagination

Discussing the meaning of
words and groups of words
within the text and
discussing words with
similar/different meanings.
Progression of vocabulary:

Alphabet games - pick a
category and write one word
for each letter of the alphabet

Drawing vocabulary
Roll a dice word activity

Write an acrostic poem for a
word

What do the words ...... and ......
suggest about the character, setting
and mood?

Which word tells you that....?

Which keyword tells you about the
character/setting/mood?

Y3/ checking that the
ki . . . .
4 EEXt mZ. e sepse to As above Reading eye-spy/ scavenger Find one word in the text which
mear...
- and clauses -
and e>.<pla|n|ng the. understanding Sorting vocabulary - open sort Find and highlight the word that is
meaning of words in the meaning of or closed sort depending on if closest in meaning to.......
Fonte{xt. groups words in categories are given to children
identifying how context. Find a word or phrase which
language, structure, Word pairs shows/suggests that.......
and presentation
contribute to Vocabulary relay
meaning
Shades of meaning
Discussing the meaning of Semantic map What do the words ...... and ......
checking that the words and groups of words suggest about the character, setting
T within the text and Drawing vocabulary and mood?
N ——— discussing words with ) )
e ) Soret i similar/different meanings. Write an acrostic poem for a Which word tells you that....?
eir understanding . d
) Progression of vocabulary: el
and exploring the 8 ¥ Which keyword tells you about the
Y5/ meaning of words in e Asabove Reading eye-spy/ scavenger character/setting/mood?
context Figurative hunt
6 discuss and evaluate language - Find one word in the text which
how authors use e Sorting vocabulary - open sort means......
language, including similes ! or closed sort depending on if
figurative language, person,ification categories are given to children | Find and highlight the word that is
ideri : closest in meaning to.......
SR I U e  children using the 8

impact on the
reader

language of
antonyms and
synonyms.

Word pairs
Vocabulary relay

Word association games

Find a word or phrase which
shows/suggests that.......

Inference

National Curriculum
expectation

Grammatical links

Activities

Question stems




being encouraged to

Making inferences from

Watch, listen and discuss
what the children think is
happening and why. How do
they know?

Why was.......feeling........?

link what they read or specific words.W|th|fn the Why did ...........happen?
hear read to theirown | ©Xt" USRS Selecting appropriate .
experiences vocabulary: adjectives(Y2) based on an Why did.......... SaY.eneenene ?
i — image
glr;v;/(ljngk(;r;vv\\llﬁtot:ey ®  Adjectives - eg 8 Can you explain why.......... ?
Y1/2 backgryound cloudy, suspicious | Reyealing different parts of a | What do you think the author
e Verbs-egran, i intended when they said.......... ?
; ; picture/photo Y
information and. sprinted, crawled.
vocabulary provided by e  Adverbs (how) role play How does.......... make you feel?
the teacher . P PN
making inferences on e Nouns Videos with and without (Looking at pictures) What might
the basis of what is o Conjunctions sound they be feeling? How do you
being said and done {used to explain) know?
Sound with and without
imagery
Find and copy a group of words
Show not tell which show that...
L freeze framing How do these words make the
Making inferences from g
i ds within th reader feel? How does this
spectiicwords within the Hot seating and role play paragraph suggest this?
text - progression of
drawing inferences vocabulary: Newsround How do the descriptions of ......
i i show that they are ........ ?
such as Inf,emn.g e  Asabove. sequencing activities Y
Y3/4 characters’ feelings, . Adverbial ’ 1 5
; . ow can you tell that...... ?
;hougr;]ts.and rnotwesd phrases/clauses - | Zoom in Zoom out.
‘rzt?,tinelri:grlg:;zn silently, with care, n ) What impression of ...... do you
Joey 'g without a worry, Specific noun/adj/adv get from these paragraphs?
with evidence at day break changes
e  Show not tell - Vocabul K q What voice might these
trembling, stifling | © ocabulary sna e§ an characters use?
ladders (small version) land
ayawn. . N
on a word, find and define it | \What was .... thinking when..... ?
in a text
Who is telling the story?-
Find and copy a group of words
Making inferences from which show that...
:s,ftc'f;‘-,cr:;:i;\g’:r;}n the Infer from pictures Mo o irese v mEle e
- S '
N Show not Tell reader feel? How doe.s this
paragraph suggest this?
e Asabove Hot seating and role play _
drawing inferences o e How do the descriptions of ......
such as inferring language - Small excerpt from the text | show that theyare ........ ?
characters’ feelings
¢ h
Y5/6 thoughts and motives :rf}t.fei ors Use what you do know to How can you tell that...... ?
from their actions, and e work out what you don’t . .
R personification. K What impression of ...... do you
justifying inferences Drawi now 2
e S rawing get from these paragraphs?
inferences from Revealing small parts of . . ioht th
abstract oS £ & e at voice might these
concepts. characters use?

®  Collective nouns -
group, crowd,
mob.

What was .... thinking when..... ?

Who is telling the story?




Prediction

National Curriculum
expectation

Grammatical links

Activities

Question stems

Y1,Y2

(] recognising and joining

in with predictable
phrases

° predicting what might

happen on the basis of
what has been read so
far

NA

Predict what they are doing
next - teacher puts on hi-viz

What might happen at the end
of the story?

What might happen in the
story?

What might happen next?

Look at the book cover/blurb —
what do you think this book will
be about?

What do you think will happen
next? What makes you think
this?

How does the choice of
character or setting affect what
will happen next?

What is happening? What do
you think happened before?

What do you think will happen
after?

What do you think the last
paragraph suggests? What will
happen next?

Y3/4

. predicting what might

happen from details
stated and implied,
using evidence from
the text to back up my
ideas.

NA

-Use of visual prompts

-Blurb - make predictions of
genre

-Read a sentence at a time -
reveal and predict after each
sentence

-My prediction - evidence -
outcome

-Reflection of predictions -
discussions

From the cover what do you
think this text is going to be
about?

What is happening now? What
happened before this?

What will happen after?

What does this paragraph
suggest will happen next? What
makes you think this?

Do you think the choice of
setting will influence how the
plot develops?

Do you think... will happen? Yes,
no or maybe? Explain your
answer using evidence from the
text.

Y5/6

° predicting what might

happen from details
stated and implied,
using evidence from
the text to back up my
ideas.

NA

-Use of visual prompts

-Blurb - make predictions of
genre

-Read a sentence at a time -
reveal and predict after each
sentence

-My prediction - evidence -

From the cover what do you
think this text is going to be
about?

What is happening now? What
happened before this? What will
happen after?




outcome

-Reflection of predictions -
discussions

What does this paragraph
suggest will happen next? What
makes you think this?

Do you think the choice of
setting will influence how the
plot develops?

Do you think... will happen? Yes,
no or maybe? Explain your
answer using evidence from the
text.

discussing the
significance of the title
and events

explain and discuss

Explain from specific
sentences/parts within the
text - progression of
vocabulary:

e  Adjectives - what
does XXX tell you

-True or False - explain

-Give a set of instructions to
learner - then the learner

Who is your favourite
character? Why?

Why do you think all the main
characters are girls in this
book?

Would you like to live in this

their understanding of i
Y1, Y2 g e Verbs-egran, needs to ‘explaln what they s Wit fe
books, poems and sprinted have achieved
other material, b_Oth crawled. . Is there anything you would
those that they listen -Explain job roles - verbally .
dth hat th Adverbs (how) tell them what people do change about this
e adnf C (:Et altt ey e  Pronouns peop story?
read for themselves. Nouns
° Conjunctions Do you like this text? What do
(used to explain) you like about it?
Why is the text arranged in this
way?
What structures has the author
used?
Explain from specific words
entifving how within the text - progression What is the purpose of this text
I ying of vocabulary: -Race to explain using words | feature?
anguage, structure, . A
R found in the questions
and presentation As above. Is the use of ..... effective?
contribute to meaning ®  Adverbial -Match the answer to the
participate in phrases/clauses - questions The mood of the character
discussion about both silently, with changes throughout the text.
books that are read to care, without a -Partner discussions Find and copy the phrases
Y3/4 them and those they worry, at day which show this. What is the

can read for
themselves, taking
turns and listening to
what others say.
discussing words and
phrases that capture
the reader’s interest
and imagination

break

Show not tell - trembling,
stifling a yawn. Author
choices -

° Structure of the
text - why
questions?

Speech - direct and indirect

-Show the answer, what’s the
question

-True or False - explain -
evidence from text

author’s point of view?

What effect does ..... have on
the audience?

How does the author engage
the reader here?

Which words and phrases did
..... effectively?

Which section was the most
interesting/exciting part? How
are these sections linked?




Explain using feature in the
text:

° As above

Why is the text arranged in this
way?

What structures has the author
used?

Figurative
. identifying how language - What is the purpose of this text
language, structure metaphors, feature?
and presentation similes,
contribute to meaning personification. Is the use of ..... effective?
e  explain and discuss Drawing
their understanding of inferences from Which is the best The mood of the character
what they have read, abstract T changes throughout the text.
including through concepts. F'”FI and copy .the phras.es
Ys/6 formal presentations Collective nouns - group, -Agree and disagree which ?how. this. What is the
and debates, crowd, mob. statements based on texts - author’s point of view?
gzl?;ilir;lzﬁjjgicnugs on Emotive language uses - explain why you think that What effect cioes ..... have on
el e explaining feelings the audience?
sy -Explain meaning of phrases How does the author engage
(] provide reasoned il reEalr e
justifications for their -Dialect, accents and slang
views. ot @ aTEn SRS Which words and phrases did
..... effectively?
-Comparing 2 texts about
same thing - viewpoints and Which section was the most
differences interesting/exciting part? How
are these sections linked?
What kind of text is this?
Making inferences from Who did.....?
specific words within the text - | -Wider use of pictures
progression of vocabulary: Where  did.....?
-Spot the difference
®  Adjectives - eg When did.....?
) cloudy, suspicious -Play dough/lego build a
Y1,Y2 e  answering and description What happened when.....?

asking questions

e Verbs-egran,
sprinted, crawled.
Adverbs (how)
Pronouns

Nouns
Conjunctions (used
to explain)

-Scavenger hunt - find the
answer around the room

Why did ........ happen?
How did.......?
How many.....?

What happened to......?




Making inferences from
specific words within the text -
progression of vocabulary:

) As above.

-Create your own retrieval
questions

-Make a Quizziz

-Spot the difference in the
texts questions

How would you describe this
story/text? What genre is it?
How do you know?

How did...? How often...?
Who had...? Whois...? Who

. retrieve and record e Adverbial
information from . i What happened to...?
nal phrases/clauses - Draw a picture of___ based
non-fiction . ) on
Y3/4 o asking questions to silently, with care, — What does.... do?
. . without a worry, at -
improve their -Finding groups of words
R day break How ..... [ ?
understanding of a h I
text ° ownoHtells -Create a wanted poster based
trembling, stiflinga | . T What can you learn about ......
yawn. from this section?
Structure of the text - -Where’s Wally activities - Gi le of
paragraphing and subheadings | searching and finding V€ ONe example Ot......
The story is told from whose
perspective?

. retrieve, record and -Speed retrieval How would you describe this
present information story/text? What genre is it?
from non-fiction -Kahoot How do you know?

®  asking questions to . .
improve their -Skimming and scanning the How did...? How often...? Who
understanding of a text had...? Who is...? Who did....?
- Making inferences from

specific words within the text - What happened to...?
progression of vocabulary:
-Create your own retrieval What does.... do?
e Asabove questions
. Figurative language L How ..... IS s 2
- metaphors, -Make a Quizziz
sfimiites What can you learn about ......
’ - he difference in th i i
Y5/6 o Spot t ed! erence in the from this section?
— texts questions
Drawing inferences .
£ b Give one example of......
rom abstract -Draw a picture of __ based
concepts. on The story is told from whose
) Collective nouns - perspective?
group, crowd, mob. | -Finding groups of words
Structure of the text -
paragraphing and subheadings | -Create a wanted poster based
on descriptions
-Where’s Wally activities -
searching and finding
®  Tobegintobeaware | Usinglanguage from the -Place the images/sentences | What happened first?
of the way stories are | text to help with in the order in which they
L . After ... what happened next?
Y1,Y2 structured. summarising and happen in the text €r.. W ppened nex
e To retell familiar stories | sequencing key events:

orally

-What order do you think

How did the story end?




® To sequence the events
of a story they are
familiar with

® Todiscuss the
sequence of events in
books and how items
of information are
related.

(] When adverbs -
then, next, first

these images go in? -Screen
shots from videos/ copies
from books.

Number these events based on
the order in which they
happen in the story.

. identifying main ideas
drawn from more

Using language from the
text to help with
summarising and
sequencing key events:

. As above

(] When adverbs
and adverbial
phrases - once,

Sequencing images and
sentences from the text and
summarise key points

Creating comic strip and story

Can you number these events
1-5in the order that they
happened?

What happened after ....... ?

What was the first thing that
happened in the story?

mapping main points
Y3/4 than one paragraph in the morning,
and summarising at daybreak, ‘Tweet or text’ the main Can you summarise in a
these before long points from a text sentence the
Purpose of a text - opening/middle/end of the
persuade, inform, entertain | Creating a STAR guide for the [ story?
text - fiction and non-fiction
Structure of a text - In what order do these
paragraphing and chapter
subheadings
Using language from the
text to help with Which is the best summary
summarising and and why? Can you number these events
sequencing key events: 1-5in the order that they
g g ey Rewrite the blurb of the happened?
e Asabove story.
e  When adverbs and ) What happened after ....... ?
adverbial phrases - SUTIETEE Wi .has‘ ) . .
e, o e happened up until this point What was the first thing that
' in the story. happened in the story?
e  summarising the main morning, at
ideas drawn from ldaybreak, before Summarise this Can you summarise in a
more than one ong extract/chapter in words sentence the
Y5/6 e  Subordinating /chap -

paragraph, identifying
key details that
support the main
ideas

conjunctions
Text genre and purpose of a
text - writing to persuade,
inform, entertain and
discuss

Structure of the text -
paragraphing, headings,
sub-titles, bullet points,
images and captions

Layout features of a text.

Complete a book/text review

Edit and improve this
summary - examples and
non-examples, make this
more concise, what
information is needed/not-
needed?

Creating a STAR guide for the
text - fiction and non-fiction

opening/middle/end of the
story?

In what order do these
chapter

Which title best suits the
paragraph starting...

Where would you expect to
see this writing...ina ?

Fi Lndmgsfrum the Of sted Engltsh Review~

Ro.a,d,mg - high gual,(,ty EngLLsh CLLIT'LCLLI,LL”Lan,tLUQS.'

The mad‘mg

cummiculum enables Iau,aLLs to read anreasmgly comchax and whole texts. Model

texts are used thr(ru,ghmt the school, with Iau,pLLs rzgu[arty exla(rsed tthgh q/u,o,LLtH texts -
use af reliable sources qf texts, novels and teacher written exa,mlalzs.

Teachers dzva[op

pupi,[s' rrzadi,ng accuracy, automaticity and prcrsody. Ongoing use of

pamad readm.g in KS2 at least 3 times a week, KSI and EYFS dady phonLcs andguLdzd




ro,adLng. In KS2 Io,ulaLLS are listened to*by an adult at least one every 2 weeks, however
more often Ld@alty.

Time is given to pupLLs rea,dLng a lot of text, across the school curriculum, to dzvelop their
rzo,dmg fLumcH. Re,o.d,i,ng across the curriculum for all Iau.,aL[s th,rough p,aLer re,adtng to-
understand lxaa,mi,ng infentions.

Instruction in r@ad,i,ng comprzh/an,si,on strategies is time-limited and Qxlati,ci.t. Re,a,dl;ng
comprahznston lessons ha,plozn 3 times a week with different outcomes each lesson in KS2.
. Knﬂwiedge necessary for compmhznswn is taught expLLthlg and includes vvtabu[a,ry,
/mowizdge of narrative structure, lexical and syntactic /mowizdge, as well as /cmrw{zdge of
context and ideas in the text. VIPERS used to teach read'mg com,amhznswn skills thmughout
the school.

Teachers emphasLse the mlatLonshLIas between words, hzlp'mg pu,o,LLs to exp[om mmphoiogy
and Qtynw‘toyy to- support their comprzh,enswn and slozui,ng.

o Jeachers encourage Iau,lai,[s to- read for pbaa,su,re while ensuring that thzy become
a,ccompush,ed readers as soon as po*sstblz. H'Lgh q/u.a.[tty texts available to*,au,lads
thrvug/wu,t the schoot, pupils Q,nccmraged to have | 'rw,dtn:c] hook’ from the appropriate book
band, as well as a bovk they read forpleasure’ if also wanted. In KS2 pupils have 20
minutes per day to- read LrLdszando.ntLy - this time is nﬂn-nzgotLabba and not Lntenulabo,d.
Planned and spa.cecL recall hzllas pupils to- retain the new vvcabu[ary tfw,y have learned.

SEND - high gua.l,éty rea.d,mg curriculum features:

[ ) Teach‘mg does not rz[y on differentiated bzo,chm,g, activities or resources to- achieve a
curmiculum goal,

[ ) Readmg inferventions incorporate training in /cmrw{zdge of letter-sound cmspmdznces,
and how to app[y /crwwizd.ge of la/wni,cs to mad'mg and spellmg.
[ ) Strugglmg Iau,ads have more opportunities for repetition where necessary. This can
secure essential /crww{;adgo, to- automaticity
Literature - h,Lgh, qua,LLty curriculum features:

® The cumiculum has heen dzngnzoL to dzvelop in Iau,aLLs a genuine love of literature, and
an o,b,LLLtH to- rzs,acmd, to texts pzr‘sona[[y.

® The cumiculum has heen dzstgrvad, to-enahble Iau,p,Lls tor d;eepzn their undzrstandmg in the
b domains or fields of /c/wwiadge in literature, and to a,aply the /ceg concepts from each
field using cLLschLany methods in their writing.

® The cumiculum includes a range of ambitious whole texts in different forms and genres,
which have heen carzfu[[y chosen using subjiect-spzcgctc criteria.

® Overtime, teachers build lau,aLLs' ‘readiness’ for futurz encounters with texts and critical
Views. Thzy do this in a rnzantngfu[ woy soas not to- narrow- the literature curriculum.

® Jeachers introduce IaupLLs to texts that t/vzy would not choose to read fOT themselves,
espcha,LLy frvm other times and P,LCUCQ,S and with a range of perspzctLves.

Assessment - h,Lgh, qua,l,i,ty Engli,sh curn;cu,l,umfe.a,tums:

® The curriculum hreaks Lw,m'mg down into cmpmnt Iaar‘ts, which are assessed
fmmatLveLy. This enahles teachers to LoLQrLthy precLseLH children’s misconceptions, gaps

and errors. Teachers use information from this assessment to adapt the curriculum.



® feedhack to pupLLs is spzcgﬁc and Iarvvidp,s them with a ‘reche for future action.
® [ow-stakes assessment of knowiedge and retrieval tasks are also wsed to improve
Iau,lai.[s' retention of the content.

® A multi-tiered a,pp,rou,ch to- assessing rzadi.ng P

and d,w,grw'sts of difficulties and pupds receive ta,rgetzd support.
[ ) Twcthg focuses on buLLdLn.g Iau,pils’ prerequisite /crwwiedge rather than on practice for

cmswering examination q,uzstums.

Blackwuter Re,admg S'puvz,

The aim of this rechLng spine is to Iarcrvtdz an extensive list of hooks which staff will read to- their
classes, use as extracts for cmpr@hznston, or use a,LcmgsLde writing units. The intention is that b,y
the time thzy reach Hear6 and bzyond, th,ey have heen ex,ao*sad toa wide, rich vvcabutary and

broader /crwwﬂzdgo, of the wortd. This will dp,vzlop

allawing them to access the more com,al,ex hooks Q,xlozcted in further education.

roblems leads to- accurate identification

a love and curiosity tor exptom further rza,dLng,

Autumn Sprmg Summer Autumn Slarmg Summer
Year A Year A Year A Year B Year B Year B
Wheal AJF airy Tale A)'Harry and A)’Rapu.nzel' A)JPardon Said A) Owl A) What the
Friendly | Pets Tracey the Bucketful Bethan the Giraffe Bahies” Martin Ladybird
C of Dinosaurs’ Woollvin Colin West Waddell Heard Julia
and Jorge lan Whybrow- B)The B) The B)The Storm Donald.son
Martin B)The Gruffalo’ Julia | Rainbow- Fish’ Whale in B)Ivy and the
B) We're all Marvellous Donaldson Marcus Pfister Winter Benj'L Lo-nz[y
Wonders' Maon Map Davies Raincloud’
R.J. Palacio | Teresa Hmlay Katie Harnett
and David
Litchfield
Wheal The Prince Cinders’ | The De,ela, The /V\o,ch 'Beagu' Alexis | The Pirates
Harmony Incredible | Bahette Cote Dark Wood, Fi Lnger' Roald Deacon Next Door
Book Eatmg 'Zag' Julia sz‘g Hall Dahl 'Lights on fo-rmy Duddle
Boy' Oliver | Donaldson The Great Winters Child’ Cotton Rock | ‘Giant Jelly
Jeffers Kapak Tree’ Angeh David Jaws and the
‘Amaang Lynne Cherry McAllister and, Litchfield Pirates” Helen
Groce Graham Ba,ugh/ Ben
/\/\a,ry Baker-Smith Mantle
Hoffman
Wheal TJulius Oliver and the | How to Train 'Stig of the “The Firework 'KLng of the
Busg Zehro! Seawigs’ your Dmgon' Du,m,p' Maker's Cloud Forest
Gary Philip Reeve Cressida Clive King Daughter" Michael
Northfield and Sarah Cowell PhLLip Pullman /V\OTp,u,rgo*
/V\c/ntyrv,
Wheal Letters from Tom's ‘Hotes 'S/cy 5071g’ The Wild Who Let the
Luna the /V\Ldm,ght Louis Sachar Abi Rohot Peter Gods Out?’
/_L\ghth,cru.se' Garden’ Etphmsto'rw Brown Maz Evans
Emma PhLLipIaa
Carroll Pearce




Com’p,rzh)mswn Slmrw,, /@H stage twor

Tues to- Thurs

We want to-ensure that all children have a rich and bhroad exposure to ro,admg texts which is Why
we have a cmpmhznswn spine to- support that dLversLty. Below details the ro,o,dLng cmnprehznswn
focuses per class, LLn,/ang them to-fiction, non fiction, poetry / song. We are rw,LLy Iaroud of this
extensive collection of extracts for the children tcrexplom.

| Fiction | Non-fiction | Poztry and Songs

Wheal Buﬁy - Year 3

Week 1 Week 2 Weak 3 Week 4 Week 5 Week &

Autumn | All ahout the | Food and Gladiators Hadrian's Romulus and | The Owl and the
Romans Drink Information Wall Remurs Pussy Cat

Remans [nformation. Information. Explanation. | Narrative Poem

Autumn 2 There was ford chains Stronge Oczan food. Plastic dinner | The T,,H&,W‘”'
an gid lady | Information predators chains Explanation | Poem

Food. Narmotive Information. Information.

chains

Slarmg ! The origin of | The lost Seas and Little green LG.E!IQ.FS of the | From a Rcr,liwu.ﬁl
Mermaids plane gTeMns turtle gredn mewga

Underwnter | Information Narrative Information Narrotive Information Poem.

Slurmg 2 The wuter The sea.side Coustal erosion. | The British Black Peards | | wundered Eoneig
cycle Information. Explanation constline Cave. as a. cloud.

Com.sts E:cplu_na,twn Information Narrative Poom

Summer] The Kraken Unheard of Why do Leprechauns | Fairy lake The Lion and
Narrotive heasts Mm'w make | Information Narrative Albert

Mythical Information. gmm’. pets? Poem.

creatues Persuasion.

Summer 2 Harold Norman Motte Dmnzsc[ag A hitter Wind on the Hill
Narrative Britain Bailey castles hoot rvalry Poem.

Nermans Information Information Information Information.




Wheal Bujal - Year

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6
Autumn ] Gladigtor Julins Ancient Rome What have Who were the | Firework Night
Narrative Caesar Information the Romans Romans? Poem.
Romans Information done for us? | Information.
Explanation.
Autumn 2 Your hrain The skeleton J-CI'LLFJ'LQ,_L.{ torthe | Digestion But[tl&a hits n | The crocodile
and you Explanation | centre of your | Explanation | bohs Poem.
The human | Information hody Information
Ewd.y Narrative
Slﬂ.-'mg I Daredevil Heading Hidden. legends of The Mariana | ff
divers down creatires the deop trench oo,
The gtean Information Narotive Information Information. Information.
% 2 Record Corul reefs Cefaceans Cephalopods | Ancient sea My Shadow
breakers Information Information Information creabures 3
Deep sea Information Information
creatiues
Summer] Beowulf and | Crime and How great The Anglo— Unearthing The Raven
Grendel punishment | wos Alfred? | Saxons of Sutton Poem.
Anglo- Narrative Information | Information Information | Hoo
Saxons Information.
Summer 2 Vikings in Viking myths | Viking Gods The theft of Riding the Night Mail
Britain Information | Information. | the hammer | waves Poem
Vikings Information Narotive Narrtive
Wheal Luna s Year5/6 s 2022 - 23
Week 1 Week 2 Week 3 Week L Week 5 Week 6
Autumn | Ice Planet - Classificati | Classificatioc | Classificatioc | lce Planet - Stoppmg by the
lce on - A n - The n - Carl Glaciers Woods on a Snowy
Narrative Guide to PLa,tylo,u,s: A Linnaeus Information E vening - Rotert
ldentifying | Letter Information Frost
Trees Letter Poem.
Information
Autumn 2 Ice Planet - lce Planet - /V\yths and /V\yths and Ice Planet - Iabbzrwvc/cy =
Ice. Animals lce Ages Legen,d,s = Legen.d,s = Franklin's Lewis Carroll
Information Information | Beowulf Children of Lost Men Poem
Narrative Lir Information
Narrative
Spn‘ng ] Coustlines - Sha,ng Slw.ng S/w,ng Sh,a,ng The H(ghwaym,a,n
A Beacon of Dyrw,sty - Dyn,asty s- Dyrw,sty - DHrw.stH - Part1 - Alfred
Hopp, Fun Facts International | The What was Noyes
Narrative Timeline Beg'm,n,mg of | life like? Poem.
Information China
Information
Sprmg 2 Hi,sl:ory of /-/Lstory of HLstmy of Sha.ng 20th Cmtury The Highwayman
Computers- Com,p,ufzr Compu,bar's = Dyrw,sl:y = Music - Part 2 - Alfred
The Top ing - On a Roll Lasting Bery‘ amin Noyes
SeLLLng The First Narrative Impact Britten.
Computer Computer Information ngraphy
Games Game
Information Information
Summer1 Ancient Ancient Ancient Light - Dual | Light - Facts | The Charge of The
Greece - Greece - Greece - Narrative About Light Light Brigade
Ancient Greek City- | King Midas Narrative Information Poem
Greek Facts States




Information. | Information
Summer 2 Ligh.t 5 Ligh.t Ancient Ancient Ligh.t s The Light s The The Roud Not Taken
771.rough, Greece s Greece s The Eye Lt‘ght s Rotert frost
Time Trojan Olympic Information. | Narrative Poem
Information Horse Games
Narrative Information
Wheal Luna — Year 5/6 — 2023 - 24
Week 1 Week 2 Week 3 Week 4 Week 5 Week 6
Autumn 1 Electricity — World War | — World War | — Electricity — World War | — | Colonel Fazackerley
The Airship The Great Christmas Michael The Treaty of Butterworth-Toast
Marrative War Truce Faraday Versailles Charles Causley
Information MNarrative Biography Information Poem
Autumn 2 World War Il — | Space —The World War Il — | World War Il - | Space— Invictus — William
Evacuee Moon The The Water QOrbiting the Ernest Henley
Letter Information Wexbridge Tower Sun Poem
Informal Crier Narrative Information
Letter Newspaper
Spring 1 Food of the Living Things Eco — Global Eco — Global Rainforests — Rainforests - The
World — - Life Cycle of | Warming — Warming — Crashed Cunning Plan
Origins of a Flowering Dystopia Counting Diary Entry Poem
Fast Food Plant MNarrative Narrative
Information Explanation
Spring 2 Animals — Animals — Weather — Weather — Animals — Old | The Jumblies
Extreme Rewilding The Rain of Weather and Foot Edward Lear
Survivors Britain Life Climate Narrative Poem
Information Information Narrative Change
Information
Summer 1 The Future — Mexico — Mexico - The Future — Mexico — Dia The Listeners
Future of Mexico Origins of The Operation | De Los Walter de la Mare
Transport Information Mexico City Narrative Muertos Poem
Information Narrative Information
Summer 2 Mexico — Mexico — Adventure The Future — Adventure The Lady of Shallot
Sugar Skills Grandmother Stories — The Inventions of Stories — Alfred, Lord
Instructions Marrative Boat the Future Brave Girl Tennyson
MNarrative Breaks Bonds | Poem
of Earth
Mewspaper




